MACCA: JOURNAL OF LINGUISTIC APPLIED RESEARCH
Vol.2, No.2, 2025: Page 463-470, E ISSN : 3063-4679

EFL Lecturers - Students Perception: The Use Of
Spotify Application In Listening Skills Of EFL

Classroom

Muh. Ikhsan,, Andi Sadapotto, Nurul Faradillah,Ibrahim Manda

1234 Universitas Muhammadiyah Sidenreng Rappang

Email : ikhsanrappang@gmail.com

ARTICLEINFO

ABSTRACT
This study explores the perceptions of EFL lecturers and

Keyword: Spotify, Listening Skills, students at the English Education Department of UMS Rappang
EFL Students, Perception, Digital regarding the use of the Spotify application in improving English

Learning  Tools

©2025 .Muh. Ikhsan,, Andi
Sadapotto, Nurul
Faradillah,Ibrahim Manda

: This is an open-access article
distributed under the terms of
the Creative Commons Atribusi
4.0 Internasional.

(OO

listening skills. As technology increasingly integrates into education,
Spotify emerges as a widely used digital platform offering music and
podcast content that can support autonomous and engaging learning.
The research employed a descriptive qualitative method, involving
observation sheets, questionnaires, and interviews with fourth-
semester students and lecturers teaching listening courses.

Findings revealed that both students and lecturers held
generally positive perceptions toward the use of Spotify. Students
reported that Spotify provided a more flexible, accessible, and
enjoyable learning experience, helping them engage more actively
with listening materials. Lecturers acknowledged Spotify’s potential
as a supplementary tool, noting its wide variety of authentic content
and ease of use, although they emphasized the need for integration
with formal learning strategies. While some limitations were noted
such as the lack of educational features like transcripts Spotify was
still seen as a valuable addition to the EFL listening classroom. This
study concludes that Spotify contributes significantly to creating a
more engaging and effective listening learning experience for EFL
students.
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INTRODUCTION

In the era of globalization, digital media and technology have deeply permeated
various aspects of life, including education. One significant technological advancement is
the emergence of digital music and podcast platforms such as Spotify, which have
fundamentally transformed how people access and consume audio content. As one of the
largest streaming services worldwide, Spotify offers users access to millions of songs
and podcasts across diverse genres and languages. Its features—including easy
accessibility, personalized recommendations, and playlist sharing—make it especially
popular among students for leisure and learning purposes.

Founded in 2006 by Swedish entrepreneurs Daniel Ek and Martin Lorentzon, Spotify
officially launched in 2008 to address the rampant issue of music piracy by providing a
legal and user-friendly platform for digital music consumption. Prior to Spotify’s launch,
illegal downloading via platforms such as Napster and Pirate Bay threatened the music
industry’s sustainability. Spotify’s freemium business model, allowing users to listen
with advertisements or pay for premium ad-free features, created a balanced ecosystem
benefitting both consumers and artists. From a limited beta release to becoming a global
leader, Spotify now serves millions of users with an extensive music library.

Listening skills are fundamental in mastering the English language, as they enhance
comprehension of intonation, pronunciation, vocabulary, and grammar. Effective
listening enables learners to understand conversations, presentations, and various audio
materials, playing a central role in daily communication. Empirical studies highlight
listening as a cognitive process crucial for language acquisition and a gateway to
developing other language competencies (Walgito, 2017). Despite its importance, many
English as a Foreign Language (EFL) learners face challenges in improving their listening
comprehension, particularly due to limited exposure to authentic, engaging materials
relevant to real-life contexts.

In Indonesia, where English is not a native language, learners often struggle with
listening due to vocabulary gaps and less supportive learning environments.
Consequently, there is a need for innovative, accessible listening resources to motivate
and improve learners’ skills. Modern technology, including multimedia tools and digital
platforms, has proven effective in reducing learners’ anxiety and enhancing
communication skills (Nemati, 2013). Music streaming services like Spotify allow
learners to interact with English content through songs, podcasts, and other audio
forms, which encourage repeated listening, vocabulary expansion, and contextual
learning (Shi et al.,, 2017; Kerchner, 2013).

Spotify and similar platforms provide an interactive and flexible medium for EFL
learners to develop listening proficiency beyond traditional classroom materials.
Podcasts, in particular, have been recognized for their potential to improve both
listening and speaking skills (Sze, 2006). The integration of technology in language
education aligns with the shift towards autonomous, student-centered learning
facilitated by digital resources (Br Simamora & Oktaviani, 2020; Alam et al., 2023).

Perception, defined as the process through which individuals interpret sensory stimuli
(Walgito, 2017), plays a vital role in how students and lecturers engage with new
learning technologies. Understanding perceptions regarding Spotify’s use in EFL
classrooms can offer valuable insights into its effectiveness and acceptance. Pre-



observation indicates that while Spotify is widely used for entertainment, its educational
potential in enhancing listening skills has not been fully explored, especially in formal
learning environments like the English Education Department at UMS Rappang.

This study focuses on investigating both lecturers’ and students’ perceptions of Spotify’s
role in improving listening skills within the EFL classroom context. It seeks to determine
whether Spotify is effective, relevant, and capable of enriching the teaching-learning
experience or if barriers exist that limit its application. The findings aim to contribute
new perspectives on leveraging non-traditional, digital applications for English language
learning and encourage more creative, innovative use of technology in education.

LITERATURE REVIEW

Listening skills are recognized as a foundational component in language acquisition,
especially in learning English as a Foreign Language (EFL). According to Rost (2011),
listening is not a passive activity but an active process involving the reception,
construction, and interpretation of meaning from spoken language. Developing listening
competence enables learners to understand spoken discourse, which facilitates their
overall language proficiency. Therefore, research on effective strategies to improve
listening skills has been extensive, ranging from traditional classroom methods to
technology-assisted learning.

The integration of digital media in language learning has significantly transformed
teaching and learning processes. Multimedia tools, including audio and video resources,
create dynamic and authentic environments for learners to practice listening skills
(Mayer, 2009). Specifically, digital music and podcast platforms provide learners with
exposure to natural language in various accents, contexts, and genres, which are often
challenging to replicate in classroom settings. The flexibility to control playback, pause,
rewind, or repeat enhances learner autonomy and comprehension (Chang & Millett,
2015).

Spotify, as a popular digital streaming service, has been acknowledged as a valuable
resource for language learners. Its vast library includes music with lyrics, podcasts on
diverse topics, and language learning playlists that encourage immersive and contextual
listening practice (Kerchner, 2013). Research by Shi et al. (2017) emphasizes that the
interactive features of such platforms, such as creating personalized playlists and
downloading content for offline use, promote learner motivation and engagement. These
features make Spotify suitable for informal language learning outside traditional
classrooms.

The use of music in language learning has demonstrated positive effects on vocabulary
acquisition, pronunciation, and listening comprehension. Medina (2011) found that
students exposed to English songs showed improvement in recognizing intonation
patterns and contextual meanings. Music stimulates cognitive and affective domains,
reducing learner anxiety and increasing receptiveness to input (Krashen, 1982).
Furthermore, podcasts have gained attention for their ability to simulate real-life
conversations and topical discussions, which enhance listening and speaking skills (Sze,
2006).

Despite these advantages, challenges remain in effectively integrating platforms like
Spotify into formal language education. Teacher readiness, technological infrastructure,
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and alignment with curriculum objectives are critical factors influencing successful
implementation (Alam et al, 2023). Additionally, learners’ digital literacy and
motivation affect their ability to benefit from such resources. Therefore, understanding
students’ and lecturers’ perceptions towards these tools is essential to optimize their
use in EFL classrooms.

Perception theory, as explained by Walgito (2017), indicates that individuals interpret
sensory stimuli based on prior knowledge, experiences, and attitudes. In the context of
language learning technology, positive perceptions can enhance acceptance and usage,
whereas negative attitudes may hinder integration. Several studies have shown that
learner perceptions significantly influence their engagement with digital tools (Lai,
2017). Similarly, lecturers’ perceptions affect their willingness to adopt innovative
methods and influence pedagogical choices (Wang & Vasquez, 2012).

Previous empirical studies have explored the role of music and podcasts in EFL learning
but rarely focus on Spotify as a specific platform. For example, Br Simamora and
Oktaviani (2020) highlight various digital resources that facilitate listening skill
development, emphasizing the need for further research on platform-specific
applications. This gap underscores the importance of investigating Spotify's unique
contributions, features, and limitations from both learner and educator perspectives. the
increasing use of smartphones and internet accessibility in Indonesia offers a fertile
ground for incorporating streaming services in language education. According to
Kurniawan and Widodo (2020), the proliferation of mobile technology supports
autonomous and flexible learning. However, systematic research on how Spotify aligns
with pedagogical goals and influences listening skill enhancement in Indonesian EFL
contexts remains scarce. This study aims to fill this research gap by examining
perceptions of Spotify’s use in the English Education Department at UMS Rappang.

METHOD

This study applies a qualitative descriptive method to explore the perceptions of
lecturers and students regarding the use of the Spotify application in enhancing listening
skills in the EFL classroom at UMS Rappang. Qualitative descriptive research focuses on
providing a comprehensive and straightforward description of phenomena based on
participants’ experiences and perspectives (Leavy, 2017; Creswell, 2018). This approach
allows the researcher to capture rich, detailed data about how Spotify is perceived and
utilized as a language learning tool.

The participants in this study were purposively selected to ensure they have relevant
experience with the Spotify application and its use in English listening practice. The
primary participants were fourth-semester students from the English Education
Department at UMS Rappang, chosen because they have prior exposure to listening
courses and sufficient digital literacy to navigate Spotify effectively. In addition, three
lecturers with varying teaching experiences and ages were included to provide a
comprehensive view of educators’ perceptions.

Data were collected through multiple instruments to strengthen validity via
triangulation. First, an observation sheet was used to record students’ listening habits
and interaction with Spotify during learning sessions. Next, a questionnaire consisting of
20 Likert-scale items was administered to measure students’ attitudes, perceived
benefits, and challenges related to using Spotify for listening skill improvement.



Furthermore, structured interviews with open-ended questions were conducted with
both lecturers and students to gain deeper insights into their experiences and opinions.

The researcher also utilized documentation, such as course syllabi, lesson plans, and
institutional guidelines, to contextualize Spotify’s integration into the formal curriculum
and understand the broader educational environment. These documents helped
triangulate data from observations, questionnaires, and interviews to create a holistic
understanding of the phenomenon under study.

Data analysis followed the phenomenological model, focusing on interpreting
participants’ lived experiences with the Spotify application (Basrowi & Suwandi, 2009).
The analysis involved several stages: data collection, data reduction by summarizing and
categorizing key themes, data presentation through descriptive narratives and visual
aids, and drawing conclusions verified by cross-referencing data sources (Sugiyono,
2019; Bogdan & Biklen, 1992).

Overall, this methodological design ensures a comprehensive exploration of how Spotify
is perceived and used as a tool to improve listening skills among EFL learners and
educators at UMS Rappang, providing both theoretical insights and practical
implications for language education.

RESULT AND DISCUSSION

The analysis of the questionnaire responses indicated that most students perceived
Spotify as an engaging and accessible platform for improving their listening skills. They
reported that the application provided a wide range of listening materials, particularly
in the form of music, podcasts, and audio programs, which catered to their individual
preferences and learning styles. Many students highlighted the flexibility of accessing
learning materials anytime and anywhere as a key advantage.

Students expressed that the variety of listening content on Spotify allowed them to
explore different accents, vocabulary sets, and speech patterns, which enriched their
understanding of spoken English. They particularly appreciated being exposed to both
native and non-native English speakers through music and podcast programs, which
helped them adjust to diverse pronunciations and intonation patterns.

The data also revealed that students found Spotify’s user-friendly interface beneficial for
independent learning. They could easily search for playlists, follow recommended
podcasts, and use the lyrics feature when available. The ability to replay and pause audio
was also seen as a helpful tool for focusing on specific phrases and improving
comprehension.

Nevertheless, some students reported limitations in using Spotify for listening practice.
The free version’s advertisements were identified as a major distraction, interrupting
the flow of listening activities and reducing focus. Additionally, certain educational
features, such as synchronized lyrics for all songs, were not always available, which
limited their learning experience.

The results showed that while many students actively used Spotify for language learning
purposes, a portion of the participants admitted to using the platform mainly for
entertainment. These students listened to music without paying deliberate attention to
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lyrics or linguistic aspects, which resulted in minimal improvement in their listening
abilities.

Students also highlighted the motivational aspect of using Spotify. They found that
combining language learning with music and topics of personal interest increased their
willingness to practice listening regularly. This intrinsic motivation contributed to a
more positive learning attitude and sustained engagement with the material.In terms of
skill development, students reported improved vocabulary acquisition, better
recognition of spoken words, and increased familiarity with colloquial expressions.
Several participants mentioned that repeated exposure to songs and dialogues helped
them internalize language patterns naturally.

The following table summarizes students’ perceptions of Spotify’s role in enhancing
listening skills:

Perceived Benefit / ..
C e Description
Limitation
. . . E iff , lary, h
Variety of listening content xposure to different accents, vocabulary, and speech patterns
through songs and podcasts

Flexible learning access Ability to practice listening anytime and anywhere
User-friendly interface Easy navigation, search functions, and playlist recommendations

Support for simultaneous reading and listening, aiding

Lyric feature .
comprehension

Advertisements in free

. Interruptions that affect concentration
version

Limited lyric availability = Some songs lack synchronized lyrics
Entertainment vs. learning Some students focus on enjoyment rather than skill improvement
Increased motivation Music and interest-based content encourage consistent practice

Discussion

The findings suggest that Spotify can be a valuable tool for enhancing students’ listening
skills, particularly when used with intentional learning strategies. The platform’s wide
selection of authentic listening materials provides exposure to real-life language use,
which is essential for improving comprehension and overall listening competence. This
supports previous research by Gilakjani and Sabouri (2016), who emphasized the
importance of authentic listening materials in language learning.

Students’ positive perception of Spotify’s variety of content aligns with Vandergrift and
Goh’s (2012) notion that diverse listening inputs can improve learners’ adaptability to
different speech patterns and accents. By engaging with both music and podcasts,
students are exposed to a range of vocabulary, from everyday expressions to formal
language, which broadens their linguistic repertoire.

The appreciation of Spotify’s lyric feature resonates with Paivio’s (1990) dual-coding
theory, where simultaneous auditory and visual input enhances comprehension and
memory retention. For students who actively used this feature, it not only improved
their understanding of song lyrics but also supported their pronunciation and word
recognition skills.



However, the study also highlights that the platform’s effectiveness depends largely on
how students use it. Those who listened passively for entertainment without engaging in
focused listening activities reported fewer improvements. This is consistent with Field’s
(2008) argument that active listening strategies are necessary for developing listening
proficiency.

The limitations of the free version, such as advertisements and incomplete lyric
availability, emerged as notable barriers. These interruptions can disrupt the listening
process and reduce immersion, which Jones (2020) found to be detrimental to sustained
concentration in audio-based learning environments.

The motivational aspect identified by students reflects the principles of self-
determination theory (Deci & Ryan, 2000), where enjoyment and personal interest can
enhance learning engagement. Spotify’s integration of music and language learning
appears to foster intrinsic motivation, encouraging students to practice more
consistently.

Furthermore, repeated exposure to authentic audio content through Spotify aligns with
Krashen’s (1985) input hypothesis, which posits that comprehensible input in an
engaging context can lead to natural language acquisition. The informal and enjoyable
nature of Spotify’s resources may help lower the affective filter, making students more
receptive to language input.Overall, the findings suggest that while Spotify holds
significant potential as a supplementary listening tool, its impact depends on purposeful
and strategic use. Teachers could integrate Spotify into listening practice by guiding
students toward educational content and teaching them how to leverage features like
lyrics for active learning.

CONCLUSION

This study reveals that both lecturers and students from the English Education
Department at UMS Rappang generally have positive perceptions toward using the
Spotify application to improve listening skills in EFL classrooms. Students find Spotify to
be a flexible and enjoyable tool that makes listening practice more engaging through
features like playlist customization, access to English music and podcasts, and lyrics
display. Although not all students experience significant improvement, many feel
motivated to learn independently and benefit from increased exposure to diverse
English accents and vocabulary.

From the lecturers’ perspective, Spotify serves as a valuable supplementary resource
that provides authentic listening materials and supports students’ exposure to natural
language use. However, lecturers emphasize that Spotify lacks formal pedagogical
components such as comprehension questions and structured exercises, so it should
complement, rather than replace, traditional teaching methods. Proper integration with
classroom instruction is necessary to maximize its effectiveness in listening skill
development. Spotify contributes positively by creating a more flexible, student-
centered, and interactive learning environment when used strategically alongside other
instructional tools. This indicates the potential of digital streaming platforms to enhance
language learning, especially in supporting autonomous and meaningful listening
practice for EFL learners.



Mubh. Ikhsan,, Andi Sadapotto, Nurul Faradillah,Ibrahim Manda

REFERENCES

Abdul Jalil Jum’uatullaila, Buhari, Syahrir L, & Sam Hermansyah. (2025). The Influences of Using
Quizizz in Student’s English Learning Outcomes. INTERACTION: Jurnal Pendidikan
Bahasa, 12(1), 1030-1040. https://doi.org/10.36232/interactionjournal.v12i1.3526

Adiba, B. (2023). Students’perceptions: The Use Of Spotify Application To Improve
Listening Skills Of English Foreign Language At English Education Department Uin
Salatiga In The Academic Year 2022/2023 (Doctoral dissertation, IAIN SALATIGA).
http://erepository.perpus.uinsalatiga.ac.id/cgi/users/home?screen=EPrint%3A%3AView
&eprintid=19161

Afriyuninda, E., & Oktaviani, L. (2021). The Use of English Songs to Improve English
Listening Skills. Journal of English Language Teaching and Learning, 2(2), 80-85.

Alam, F., Rofi, A., llyas, R.,, & Dwika, R. (2023). The Implementation of English
Songs Using Application Spotify to Students ’ Listening Comprehension. Papanda
Journal of English Education, 2(1), 103-113.
https://ejournal.papanda.org/index.php/pjee/article/view/480

Amalia, R. (2023). Students’perception Of The Use Of English Podcast In Listening Skills
(Bachelor's  thesis, Jakarta: FITK UIN Syarif Hidayatullah  Jakarta).
https://repository.uinjkt.ac.id/dspace/handle/123456789/73573

Andriani, E. A, & Ma’ruf, A. (2018). The use of spotify application To improve
students ability. Journal of Computer Interaction in Education, 1(2).

Apriliani, 1. D. (2022). Students' Perception towards the Utilization of Podcasts in Gaining
Listening Comprehension (A Case Study at the First-Year of English Education
Department FITK UIN Syarif Hidayatullah Jakarta in Academic Year
2021/2022) (Bachelor's thesis, Jakarta: FITK UIN Syarif Hidayatullah Jakarta).
https://repository.uinjkt.ac.id/dspace/handle/123456789/66723

Awindya, A., & Aziz, A. D. (2024). Students’ Perception Towards the Use of Spotify
Application as A Medium of Listening Practice A Case Study in 2nd intervlecturer
English Education of the University Mataram. In Journal of English Education Forum
(JEEF) (Vol. 4, No. 4, pp. 234-239).

Basrowi, & Suwandi. (2009). Memahami Penelitian Kualitatif. Jakarta: PT Rineka Cipta.
Bimo Walgito. 2017. Pengantar Psikologi Umum. Yogyakarta : Andi Offset

Bogdan, R. C. and T. K. B. (1992). Qualitative Researtch for EducationAn Introduction to
Theory and Metdods. Boston: Ally and Bacon Inc.

Br Simamora, M. W., & Oktaviani, L. (2020). What Is Your Favorite Movie?: a Strategy of
English Education Students To Improve English Vocabulary.Journal of English
Language Teaching and Learning, 1(2), 44-49. https://doi.org/10.33365/jeltl.v1i2.604

Creswell, J. W. (2018). Research Design: Pendekatan Kualitatif, Kuantitatif, Dan Mixed.
Yogyakarta: PT Pustaka Pelajar.

Dzaniasri, M. P. (2024). PENGEMBANGAN MEDIA PEMBELAJARAN BERBASIS
PODCAST LEARNING BERBANTUAN SPOTIFY APPLICATION UNTUK
MENGETAHUI  LITERASI DIGITAL PADA MATA KULIAH ILMU
PENGETAHUAN BUMI DAN ANTARIKSA (Doctoral dissertation, UIN RADEN
INTAN LAMPUNG).

Ernanda, D. R. (2023). Pengaruh Kualitas Layanan, Harga, dan Promosi Terhadap Kepuasan
dan Loyalitas Konsumen Spotify Premium (Doctoral dissertation, Universitas Islam
Indonesia).

Hartati, E., & Yulianti, E. (2022). Spotify as an Effective Tool for Developing Listening
Skills in EFL Classrooms. English Review: Journal of English Education, 10(1), 75-88.
https://www.techquintal.com/advantages-and-disadvantages-of-spotify/

Kerchner, J. L. (2013). Music Across the Senses: Listening, Learning, and Making



https://doi.org/10.36232/interactionjournal.v12i1.3526
http://erepository.perpus.uinsalatiga.ac.id/cgi/users/home?screen=EPrint%3A%3AView&eprintid=19161
http://erepository.perpus.uinsalatiga.ac.id/cgi/users/home?screen=EPrint%3A%3AView&eprintid=19161
https://ejournal.papanda.org/index.php/pjee/article/view/480
https://repository.uinjkt.ac.id/dspace/handle/123456789/73573
https://repository.uinjkt.ac.id/dspace/handle/123456789/66723
https://doi.org/10.33365/jeltl.v1i2.604
https://www.techquintal.com/advantages-and-disadvantages-of-spotify/

Meaning. OUP USA.
Krashen, S. (2017). The case for comprehensible input. Language Magazine, 7(1), 1-6.

Leavy, Patricia. (2017). Reseacrh Design Quantitative, Qualitative, Mixed Methods, Arts-
Based, and Community-Based Participatory Research Approaches. The Guilford Press.

Marsela, Y., Aini, S. N., Yuliastuti, P., Khardani, R. F., Hidayat, D. N., & Fatwa, Y. (2024).
Tertiary Students’ Perspectives on the Use of English Songs and Podcasts on Spotify in
Improving Listening Skills. Jurnal Onoma: Pendidikan, Bahasa,dan Sastra, 10(1),1142-
1152. https://www.ejournal.my.id/onoma/article/view/3283/2304

Masna, Andi Sadapotto, Lababa, & Sam Hermansyah. (2025). The Significance
of the Existence of Tabe’ Culture on the Social Behavior of the Buginese
Tribe in Rappang. INTERACTION: Jurnal Pendidikan Bahasa, 12(1), 557-
568. https://doi.org/10.36232 /interactionjournal.v12i1.2664

Nemati, A. (2013). Vocabulary Learning Strategies: A Short Way to Long Term
Retention. Linguistics and Literature Studies, 1(2), 8-14.
https://doi.org/10.13189/11s.2013.010102

Nugrahani, F. (2014). Metodologi Penelitian Kualitatif (Vol. 1, |Issue 1).
http://ejournal.usd.ac.id/index.php/L L T%O0Ahttp://jurnal.untan.ac.id/index.php/jpdp63
Puspita, D., & Wijayanti, D. A. (2021). Students’ Perception of Using Spotify as a Learning
Media in Improving Listening Skills. Journal of English Language Teaching and

Learning, 8(2), 189-201.

Qiong, O. (2017). A Brief Introduction to Perception. Studies in Literature and Language, 19.

Rahman, A., & Hadi, R. (2020). Exploring Spotify's Role in Language Learning: Enhancing
Students' Engagement in Listening Comprehension. ELT Research Journal, 15(1), 34-45.

Rost, M. (2013). Teaching and researching: Listening. Routledge.
https://doi.org/10.4324/9781315833705

Sahana. (2022, May 19). 10 benefits and drawbacks of Spotify. Tech Quintal.

Sam Hermansyah, & Ahmad Rizal Majid. (2025). The Use of Probing-
Prompting Technique to Improve Reading Comprehension of Eighth Grade
Students. INTERACTION: Jurnal Pendidikan Bahasa, 12(1), 543-556.

https://doi.org/10.36232 /interactionjournal.v12i1.2660

SHAUFFI, F. A. (2022). Skripsi The Use Of Edufikri As Virtual Learning Platform Of Sma It
Ihsanul Fikri During Covid-19 Pandemic: Students’perception.

Shi, Z., Goertzel, B., & Feng, J. (2017). Intelligence science I: Second IFIP TC 12
International Conference, ICIS 2017. https://doi.org/10.1007/978-3-319-68121-4

Siahaan, M. (2020). Improving Students’ Listening Skills Through Podcast At Mts Islamiyah
Gunting Saga (Doctoral dissertation, Universitas Islam Negeri Sumatera Utara Medan).
http://repository.uinsu.ac.id/cgi/users/home?screen=EPrint%3A%3AView&eprintid=133
69

Silverman, D. (1993). Interpreting qualitative data: Strategies for analysing talk, text and in-
teraction. London: Sage.

Silverman, D. (Ed.). (1997a). Qualitative re- search: Theory, method and practice. London:
Sage 65

Simbolon, N. E. (2021). EFL students’ perceptions of blended learning in English language
course: learning experience and engagement. Journal on English as a Foreign
Language, 11(1), 152-174.

Sugiyono. (2013). Metode Penelitian Kuantitatif, Kualitatif, Dan R&D. Alfabeta, Cv.


https://www.ejournal.my.id/onoma/article/view/3283/2304
https://doi.org/10.36232/interactionjournal.v12i1.2664
https://doi.org/10.13189/lls.2013.010102
http://ejournal.usd.ac.id/index.php/LLT%0Ahttp:/jurnal.untan.ac.id/index.php/jpdp63
https://doi.org/10.36232/interactionjournal.v12i1.2660
https://doi.org/10.1007/978-3-319-68121-4
http://repository.uinsu.ac.id/cgi/users/home?screen=EPrint%3A%3AView&eprintid=13369
http://repository.uinsu.ac.id/cgi/users/home?screen=EPrint%3A%3AView&eprintid=13369

Mubh. Ikhsan,, Andi Sadapotto, Nurul Faradillah,Ibrahim Manda

Sugiyono. (2019). Metode Penelitian Kuantitatif, Kualitatif R&D. Bandung: IKAPI.

Sukendra, | Komang and Surya atmaja, I. Kadek. 2020. Instrumen Penelitian. edited by T.
Fiktorius. Mahameru Press.

Sze, P. M.-M. (2006).1 Developing Students’ Listening and Speaking Skills through ELT
Podcasts. Education Journal, 34(2), 115-134. https://www.learntechlib.org/p/103187/



https://www.learntechlib.org/p/103187/

